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leadership demonstrates moderate positive relationships;
transactional leadership shows weak positive associations; laissez-faire
leadership correlates negatively with academic and attendance outcomes and
positively with disciplinary problems. Qualitative findings support these
patterns, highlighting practices that promote teacher development, collaborative
decision-making, and data-driven instruction. The study recommends targeted

leadership development, promotion of distributed leadership, strengthened data
systems, and supportive resource allocation. Implications for policy and practice

in resource-constrained contexts are discussed.

1. Introduction

Educational leadership has been consistently identified as a critical factor influencing school effectiveness and student
outcomes (Leithwood, Seashore-Louis, Anderson, & Wabhlstrom, 2004). Leaders establish vision, set expectations,
manage resources, and create conditions for effective instruction (Hallinger & Murphy, 1985). In developing country
contexts, leaders face additional constraints—Ilimited resources, inadequate training, and socio-economic pressures—
that complicate their role (Bush, 2003). This study examines leadership styles and their relationship with exam pass

rates, attendance, and discipline incidents in selected secondary schools in Chingola District, Zambia.

Chingola District, in Zambia’s Copperbelt Province, hosts a mix of urban and peri-urban communities with varied
school performance levels. National and regional studies indicate leadership matters for school improvement, yet
localized research in Chingola is limited (Saiti & Mitiku, 2006). Understanding how leadership behaviors manifest
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and relate to measurable student outcomes in this district can inform targeted interventions to raise educational
quality.

Despite investment in education, disparities persist across secondary schools in Chingola District. While teacher
quality, infrastructure, and socio-economic factors contribute to variation, leadership remains an underexplored
determinant locally. Without clear evidence on which leadership practices drive better outcomes in this context,
policies and professional development may not address core needs.

This study aims to examine how educational leadership styles influence student outcomes—exam pass rates,
attendance, and discipline incidents—in selected secondary schools in Chingola District. It identifies prevalent
leadership practices, assesses their association with performance indicators, explores contextual challenges, and
offers recommendations.

The research is guided by the following questions:

1. What leadership styles and practices are commonly used by educational leaders in selected secondary schools
in Chingola District?

2. How do these leadership practices relate to school performance indicators—exam pass rates, attendance, and
discipline incidents—in the selected schools?

3. What challenges do educational leaders face in improving school performance?

4. What strategies can enhance educational leadership to improve student outcomes in the district?

2. Literature Review

2.1 Theoretical Framework

This study is anchored in Transformational Leadership Theory (Burns, 1978; Bass, 1985) and Instructional
Leadership Theory (Hallinger & Murphy, 1985). Transformational leadership emphasizes vision, inspiration,
intellectual stimulation, and individualized consideration, leading to increased motivation and organizational change
(Leithwood & Jantzi, 2005). Instructional leadership focuses on defining mission, managing instruction, and
promoting a positive learning climate to directly impact teaching and learning (Hallinger, 2003). Distributed
leadership (Spillane, 2006) is also relevant for understanding shared decision-making in schools.

2.2 Leadership Models and School Performance

Empirical research links transformational and instructional leadership to improved teacher commitment, instructional
quality, and student achievement (Leithwood et al., 2004; Robinson, Lloyd, & Rowe, 2008). Distributed leadership
contributes to capacity building and collaborative problem-solving (Harris, 2004). Transactional leadership—
contingent rewards and management by exception—supports order but has limited influence on innovation and
sustained improvement (Bass & Awvolio, 1994). Laissez-faire leadership tends to undermine coordination and
accountability (Leithwood & Jantzi, 2005).

2.3 Leadership in Resource-Constrained Contexts

In developing countries, leadership can mitigate resource constraints by prioritizing instructional practices and
community engagement (Bush, 2003). However, limited training, political interference, and data deficits present
significant challenges (Ministry of Education Zambia, 2005).

3. Methodology

3.1 Research Design

A descriptive mixed-methods design combined quantitative surveys and document analysis with qualitative
interviews. This triangulation provided both breadth and depth in exploring leadership practices and their relationship
with measurable student outcomes.

3.2 Population and Sampling

Six secondary schools in Chingola District (a purposive mix of urban and peri-urban schools) were selected.
Respondents included principals, deputy principals, heads of department, and teachers. Stratified random sampling
within schools yielded a sample of 60 participants: 12 educational leaders and 48 teachers.
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3.3 Instruments and Data Collection
Three instruments were used:

e Survey questionnaire capturing demographics, perceptions of leadership styles (transformation, instructional,
distributed, transactional, laissez-faire) on a 1-5 scale, and perceptions of school performance.

e Semi-structured interview guide for school leaders to gather in-depth accounts of leadership practices,
challenges, and examples of change.

e Document analysis of school records: exam pass rates, attendance registers, and discipline incident logs for
the most recent academic year.

Data collection followed ethical procedures: district and school permissions, informed consent, confidentiality
assurances, and the option to withdraw.

3.4 Data Analysis

Quantitative data were coded and analyzed using descriptive statistics and Pearson correlation coefficients to examine
relationships between leadership style scores and school performance indicators. Qualitative interview transcripts
were thematically analyzed to contextualize quantitative results. Triangulation enhanced result validity.

4. Results

4.1 Profile of Respondents

Of the 60 respondents, 58% were male and 42% female. Roles: 20% principals, 20% deputy principals, 20% heads
of departments, and 40% classroom teachers. Average leadership experience was 5.2 years.

4.2 Prevalence of Leadership Styles
Respondents rated leadership styles on a 1 (low) to 5 (high) scale. Table 1 presents average scores by school.

Table 1 Leadership Styles by School (Average Scores)

| School |[Transformationall[instructional|[Distributed||Transactionall|L aissez-faire|
[Kabundi || 4.2 3.8 3.5 3.0| 1.2|
Sekela || 3.9 4.0| 3.3 3.2 1.0|
[Chikola || 4.5 4.3 3.8 2.8|| 1.1
[Chingola || 4.1]| 3.9 3.6 3.1 1.3|
[Nakatindi|| 3.7 3.6| 3.0/ 3.4/ 1.4|

Analysis: Transformational and instructional leadership received the highest mean ratings across schools. Distributed
leadership scored moderate averages; transactional leadership was moderate; laissez-faire was consistently low.
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4.3 School Performance Indicators
Document analysis provided the following performance metrics for the most recent academic year (Table 2).
Table 2 School Performance Indicators

| School |[Exam Pass Rate (%)||Attendance Rate (%)|[Discipline Incidents (per term)|
[Kabundi || 68|| 85|| 15|
Sekela || 72|| 8g|| 12]
Chikola || 75 90|| 10|
[Chingola || 70| 87|| 13|
[Nakatindil| 65| 82|| 18|

Analysis: Chikola recorded the highest pass and attendance rates and the fewest discipline incidents. Nakatindi had
the lowest performance and most incidents.

4.4 Correlations between Leadership Styles and Outcomes
Pearson correlation coefficients (r) were calculated between mean leadership style scores at each school and
performance indicators (Table 3).

Table 3: Correlation between Leadership Styles and Performance

|Leadership Style||Exam Pass Rate (r)||Attendance Rate (r)||DiscipIine Incidents (r)|
[Transformational || +0.87| +0.83)| -0.75|
Instructional || +0.82|| +0.79| -0.70|
[Distributed | +0.60|| +0.55|| -0.50|
[Transactional || +0.30|| +0.28|| -0.20|
[Laissez-faire || -0.45|| -0.40|| +0.50|

Interpretation: Transformational and instructional leadership show strong positive correlations with exam pass and
attendance rates and strong negative correlations with discipline incidents. Distributed leadership has moderate
positive correlations. Transactional leadership shows weak positive associations. Laissez-faire correlates negatively
with academic and attendance outcomes and positively with discipline problems.

4.5 Qualitative Findings
Thematic analysis of leader interviews yielded corroborating themes:

e Vision and motivation: Transformational leaders articulated school missions and used staff recognition to
motivate teachers.

e Instructional focus: Leaders practicing instructional leadership regularly observed classrooms, organized
targeted professional development, and used exam data to identify gaps.

o Shared leadership: Schools employing distributed leadership formed department-level teams for curriculum
planning and data review.

e Resource and capacity constraints: Leaders reported limited access to teaching materials, insufficient
training, and bureaucratic hurdles.

o Discipline practices: Effective schools combined consistent discipline policies with student support
programs; laissez-faire tendencies were associated with unclear expectations and higher incidents.
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5. Discussion

5.1 Interpretation of Findings

The study’s results align with prior literature emphasizing the importance of transformational and instructional
leadership for school improvement (Leithwood et al., 2004; Hallinger, 2003). Strong correlations indicate that
leadership behaviors that inspire staff, focus on instruction, and use data are associated with better student outcomes
in the Chingola context. Distributed leadership’s moderate positive association suggests potential gains from further
empowering teacher leaders. Transactional leadership’s limited impact and laissez-faire’s negative association mirror
global findings about these styles’ relative effectiveness.

5.2 Contextual Considerations

Resource constraints and limited leadership training in Chingola constrain leaders’ capacity to implement ideal
practices (Bush, 2003). Nevertheless, leaders who prioritize instructional supervision and collaborative problem-
solving mitigate some resource limitations by concentrating on pedagogy and teacher support.

5.3 Implications for Practice and Policy Key implications include:

e Leadership development programs should emphasize transformational and instructional competencies—
vision-setting, coaching, data use, and classroom supervision.

e Policies should support distributed leadership structures to leverage teacher expertise and reduce leader
isolation.

e Strengthen school-level data systems to enable data-driven interventions.

e Allocate targeted resources (materials, training, mentorship) to enable leaders to implement instructional
improvements.

5.4 Limitations

Limitations include the modest sample size and purposive school selection, limiting external generalizability. The
cross-sectional design restricts causal inference; longitudinal studies would better assess leadership effects over time.
Self-reported measures may introduce bias, though document triangulation reduced this risk.

6. Conclusion and Recommendations

6.1 Conclusion

Transformational and instructional leadership are strongly associated with improved exam pass rates, higher
attendance, and reduced discipline incidents in the selected Chingola secondary schools. Distributed leadership
contributes positively but is less developed. Transactional leadership has limited effects, while laissez-faire leadership
is detrimental. Strengthening leadership capacity—particularly in instructional and transformational domains—
alongside promoting shared leadership and improving data and resource support, can enhance student outcomes in
resource-constrained contexts.

6.2 Recommendations For educational leaders:
e Engage in continuous professional development emphasizing instructional coaching, data analysis, and
motivational leadership.
e Implement collaborative structures (department teams, professional learning communities) to distribute
leadership tasks.

For policymakers:

e Invest in context-relevant leadership training and mentoring programs.
o Improve resourcing for instructional materials and monitoring systems.
o Decentralize decision-making where appropriate to allow school-level responsiveness.
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For researchers:

e Conduct longitudinal and experimental studies to establish causal links between leadership interventions and
student outcomes.

Investigate the interaction between leadership practices and socio-economic variables in influencing outcomes.
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