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| ABSTRACT 

The spread of English in the world has led to the threat of the traditional domination of the Standard English in 

teaching the English language (ELT). This paper examines the views of English language teachers in Bangladesh 

towards Standard English and the ways they use Global Englishes perspectives in their classrooms. A qualitative 

exploratory research design was used to gather information on 150 English language teachers in the secondary or 

university level in Bangladesh. The beliefs of teachers, classroom practices and pedagogical decision-making 

processes were investigated with the help of a structured questionnaire and semi-structured interviews. According 

to the results, 64% of the teachers believe that Standard English is the main model used in ELT classrooms because 

of the curriculum and exam systems, which prioritize the standardized norms of the language. Simultaneously, the 

findings demonstrate the growing awareness of the international variety of English. About 46% of teachers stated 

that they sometimes use multimedia materials, listening activities and classroom discussions to introduce students 

to the contexts of world communication by introducing them to the use of various accents or varieties of English. 

The research also emphasizes the presence of teacher agency in the classroom practices. Although most teachers 

are receptive to the incorporation of Global Englishes views, institutional forces like curricular programs and 

assessment programs tend to restrict the scope of application of such views. Because of this, in many cases teachers 

have been convinced to take a middle way where Standard English is the main instructional model, with small 

exposure to other forms of English provided by way of supplementary activities. In general, the results indicate that 

the pedagogical implementation of Global Englishes in Bangladesh is slowly developing but needs to be supported 

at the institutional level. To implement Global Englishes in ELT, teacher training, curriculum and testing approaches 

will have to be reformed in order to more accurately reflect the global realities of English language use. 
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1. Introduction 

The internationalization of the English language has made it one of the commonest languages of communication 

across the globe. Nowadays, English is not only spoken by people who have it as the mother tongue, but it is also 

used by millions of multilingual people in various parts of the world. This generalization has begun to question the 

traditional concept of Standard English, which in the past has placed native-speaker varieties of English like British 

or American English as the ideal varieties in language teaching. Apple Linguistics and English Language Teaching 

(ELT) scholars are raising more and more objections that these models are not sufficiently reflective of realities of 

global English use, which are complex and diverse(Rose and Galloway 2019). Subsequently, where Global Englishes 
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have become prominent over recent years in response to these changes. The Global Englishes approach 

acknowledges that English has developed as various forms depending on various linguistic, cultural, as well as social 

settings. Instead of giving privilege to the native-speaker norms, this strategy focuses on mutual intelligibility, 

intercultural competence, and communicative effectiveness between the speakers with different 

backgrounds(Boonsuk 2026). With the increasing role of English language use as a lingua franca in global exchange, 

researchers suggest that English language teaching should rethink the hegemony of standardized form and to 

include a wider conceptualization of English diversity (Gandana and Hamied 2025). 

 

Although academic debates about Global Englishes have been on the rise, numerous educational systems still 

preserve the tradition of the native-speaker norms in their curriculi and methods of instruction. Educational policies, 

textbooks, and tests in different countries which teach English as a foreign language or as a second language often 

promote the standardized models of the English language. Bangladesh is one of such contexts where English is 

being very important both in education, employment, and communication with the rest of the world. Nevertheless, 

ELT practices in Bangladesh can be said to be mostly conforming to traditional norms that favor British or American 

English which might not always be a complete representation of the realities of multilingual and multicultural 

orientation of teaching English in the international arena(Guo and Sidhu 2024).In this regard, teachers can be seen 

as playing a pivotal role of intercession of the curriculum expectations and reality in classrooms. Educational policies 

do not simply entail passive implementation by teachers, they interactively interpret and adjust pedagogical 

practices according to their beliefs, experiences and local teaching settings. This professional decision-making 

ability is also often referred to as teacher agency, which is essential in deciding whether new pedagogical views are 

accepted or not introduced into the classroom practice(Ashton 2022).By being agency, the teachers have the 

potential to defy the set norms and provide new and more appropriate means of operations that are more reflective 

of the modern realities of language. 

 

In spite of increased theoretical debate on Global Englishes over the last few years, in most cases, the practical 

application of the theoretical concepts in classroom teaching is still low. Relatively, there is limited research that has 

investigated the understanding of the English language teachers in Bangladesh in terms of Global Englishes and 

their perceptions in terms of classroom practice and how their beliefs impact on classroom practices. The views of 

teachers are of special interest to understand since they are among the major players in implementing the 

educational theories into practice. Exploring teacher agency can thus be an informative source of information 

concerning the ways in which the norms of Standard English can be reconsidered and Global Englishes thinking can 

find its way into the classroom life incrementally. It is against this background that this research paper explores the 

concept of decentring the English language teaching in Bangladesh, as applied by English language teachers. In 

particular, it examines the ways in which teachers conceptualize the idea of Global Englishes, and the manner in 

which the professional agency influences the pedagogical implementation of these ideas. The proposed study is 

expected to produce the following contribution to the current discourse on the creation of more inclusive and 

contextually appropriate methods of teaching English language in Bangladesh and other educational settings. 

 

2. Literature Review 

2.1 The spread of English across the world and the shift of attitudes toward ELT 

The diffusion of the English language all over the world has been a major catalyst in changing the conceptualization 

and instruction of the language. In the past, English language teaching (ELT) has been significantly based on the 

norms of native speakers allied to the types of Standard English like the British or American English. Nonetheless, 

the quick growth of the numbers of English users around the globe has questioned the fact that the varieties can be 

the sole example of language teaching. Applied linguists maintain that English is now a global language spoken by 

the members of various linguistic and cultural groups. This has led to the change in thinking among researchers 

where they have come to view the traditional ELT frameworks differently and to acknowledge the heterogeneity of 

English in international communication(Heidari Tabrizi and Chalak 2025). The study of English as a global language 

demonstrates the way the language has grown beyond the range of the native speaking nations and is currently 

very popular in mulilingual environment. Research has also highlighted that English language teaching ought to be 

flexible to the realities of worldwide communication as opposed to prioritizing the native-speaker norm (Salomone 
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and Salomone 2022). Also, the study of English as lingua franca has shown that effective communication is usually 

based on mutuality, as opposed to compliance to the norms of the native speakers(Kopchak et al. 2022). 

 

2.2 World Englishes and the acceptance of linguistic diversity 

The idea of World Englishes has been significant in appreciating the diversity of English in the various sociolinguistic 

settings. The model proposed by Kachru, known as the three concentric circles: Inner Circle, Outer Circle and the 

Expanding Circle shows how English has acquired various varieties in various parts of the globe(Monfared and 

Najjarbaghseyah 2023). This paradigm in question targets the idea that native-speaker varieties are supposed to be 

the primary reference point in teaching languages. Following studies have emphasized on the sociocultural 

importance of localized forms of English and the role they play in international communication(Moody 2024). The 

academic community has also analyzed the way the various versions of the English language manifest the historical, 

cultural and social influences in diverse settings(Syam, Seli, and Abdu 2023). Additional research has shown how 

English still changes as it is implemented into new linguistic contexts, and new varieties and types of use were 

created (Liu and Wang 2024). 

 

2.3 Global Englishes and implications on language teaching 

Based on the idea of World Englishes, the concept of Global Englishes has widened the debate regarding the place 

of English in global communication. Global Englishes stresses that English is often a lingua franca spoken by people 

who do not speak the same language as the first language (Chen 2022). This view disputes the classic aspiration of 

the process of language acquisition to native proficiency. Rather, researchers believe that instruction in languages 

ought to be aimed at communicative competence and communicative interaction in multilingual contexts(Alsolami 

n.d.).The significance of intelligibility and mutual understanding in international communication is also known in 

research about English as lingua franca (Gandana and Hamied 2025). Also, research has added that teaching 

languages ought to capture the realities of global use of English and equip learners to converse with speakers of 

other languages(Selvi, Galloway, and Rose 2023). 

 

2.4 Teacher beliefs and ELT teacher agency 

The beliefs and professional autonomy of teachers are very important in determining the classroom practices. 

Teacher agency is a widely debated concept that has been used as a rubric to explain the way teachers comprehend 

and put into practice educational policies and curricula. Teacher agency is the ability of teachers to make informed 

pedagogic decisions in specific institutional settings (Cong-Lem 2024). Teacher cognition studies have revealed that 

beliefs, experience and professional knowledge of teachers have a powerful impact on the instructional practices (Li 

and Ma 2025).Research carried out on ELT settings suggests that teachers tend to be aware of the diversity of the 

English language, yet they can still adhere to the traditional models of language because of the institutional 

requirements(Boonsuk and Karakaş 2025). Moreover, pedagogical studies demonstrate that educators constantly 

engage in the negotiation of curriculum demands and their professional discretion in course of implementing 

classroom activities(Larsen 2024). 

 

2.5 ELT situation in Bangladesh and gaps in research 

In the South Asian setting like the one in Bangladesh, English has a complicated role as a medium of education, 

international communication and social mobility. Nevertheless, ELT systems in the area often focus on standardized 

versions of English that are an inheritance of colonial educational cultures(Yan and Ruan 2024) . The studies 

revealed that grammatical correctness and performance in the exams is prioritized over communicative competence 

though English language teaching in Bangladesh (Rokaiya and Saharuddin 2022). Research has also brought 

challenges to do with big sizes of classes, lack of teacher training as well as teaching resources in the practice of 

communicative language teaching(Nam 2023). Other studies have also explored the effect of institutional and 

sociocultural conditions on the English language teaching practices country(Neupane 2024). Newfound research 

indicates that it might be effective to integrate Global Englishes perspective in teacher education programs to 

enable teachers to be more responsive to the realities of global communication(Alam and Mohanty 2023). However, 

the empirical research that analyzes the perceptions and applications of Global Englishes views by teachers in 

Bangladesh is scarce, which means that more research should be carried out in this field. 
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3. Conceptual Framework 

An approach that enables the framing of this study states that the Global Englishes perspectives shape classroom 

practices in English language teaching (ELT) by means of the belief and professional agency of teachers. In the 

modern Applied Linguistics, researchers underline the fact that English is the global language spoken by people 

with various linguistic and cultural origins. Consequently, there has been a growing challenge to the conventional 

use of Standard English as the only model of language teaching. 

 

In this context, Global Englishes orientations shape the perceptions of teachers towards standards of English 

language, especially the significance of native speakers standards, intelligibility, and exposure to different forms of 

English. Such beliefs are significant in determining the practices in classes since they influence the way the 

educators perceive the curricular requirements and make teaching choices. Nevertheless, the instructional practices 

are not directly dependent on the beliefs of teachers. 

 

The notion of teacher agency describes how teachers constructively perceive curricula, reformulate teaching 

resources, and pedagogical choices on institutional and classroom levels. Teachers can present the examples of 

various versions of English, discuss the context of communication on the global level, or underline the 

communicative efficiency instead of following the norms of native speakers, through their professional agency. 

These are the pedagogical appropriation of Global Englishes outlooks in ELT classrooms. 

 

These elements have a relationship that has been depicted in Figure 1 that demonstrates how Global Englishes 

perspective can influence the belief of teachers, how the belief can affect teacher agency and how agency 

eventually will lead to the realization of Global Englishes in classroom pedagogy. 

 

 
Figure 1:Relationship between Global Englishes, teacher beliefs, teacher agency, and pedagogical uptake in ELT. 

 

The model demonstrates how the perspective of Global Englishes can shift the views of teachers concerning the 

beliefs about the norms of language. These ideologies determine the ways in which teachers can be able to exercise 

agency in modifying the teaching methods and this goes on to influence the degree to which Global Englishes 

viewpoints are incorporated into classrooms.  

 

4. Methodology 

4.1 Research Design 

The study has a qualitative exploratory research design to examine the nature of the perceived dominance of 

Standard English by English language teachers in Bangladesh and how they align Global Englishes approaches to 

classroom instruction. The choice of a qualitative approach is that the study aims at investigating the beliefs, 
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experiences, and processes involved in the pedagogical decision-making of teachers on a deeper level as opposed 

to quantifying predetermined variables. The application of qualitative research is quite common in Applied 

Linguistics to study the complex educational phenomena in the particular sociocultural setting. The research 

involves the mediation of the association amid conventional Standard English traditions and emerging views related 

to Global Englishes, which is facilitated by teacher agency. Through teacher perception and practice, the study will 

be trying to know how teachers interpret the expectations of the curriculum and whether they incorporate different 

forms of the English language in the teaching process or not. 

 

Bangladesh is the location of the study and English is very important in education, higher education, and 

international communication. Despite introduction of communicative language teaching in the national curricula, in 

the classrooms, instruction still tends to follow the British or American norm of the English language. This situation 

offers an appropriate setting in which to study the reaction of teachers to the changing world attitude towards the 

use of English language. 

 

The research sample will be English language teachers in the secondary school and university of Bangladesh. These 

are the teachers who constitute the prime stakeholders in the implementation of the English language teaching 

practices in the classrooms. The study specifically targets teachers with professional experience on teaching English 

language courses and those teachers who play a part in providing curriculum-based instruction. A population study 

will enable the study to take the views of teachers regarding the English varieties, the teaching pedagogy used in 

the classroom, and the degree of agency used by the teachers to change the teaching methods. 

 

The research design allows exploring the issue of teacher negotiation and agreement with the expectations of the 

institutions and traditional language norms and the increased awareness of English as a worldwide and 

multidimensional language. 

 

4.2 Participants and Sampling Procedure 

In this study, purposive sampling was used to select the participants that are currently active in teaching the English 

language and are able to give informed views about the application of Standard English and Global Englishes in 

classrooms. Purposive sampling was deemed suitable due to the fact the study is concerned with the professional 

experiences of teachers, their beliefs and pedagogical practices in regards to teaching English language. 

 

There were 150 English language teachers involved in the research. Sampling was done at the secondary schools 

and universities in Bangladesh including the public and the private schools. The choice of teachers used in the study 

based on the various educational settings enabled the study to emerge with a wider perspective of views 

concerning the English language teaching practices and institution expectation with respect to language norms. 

 

The following inclusion criteria were used to select the participants: 

 

 Teaching English language in Bangladesh. 

 Two years of experience in teaching (minimum) 

 Instructing at secondary or tertiary level of education. 

 Consent to take part in the study on a voluntary basis 

 

The teachers were approached based on institutional communication methods, professional networks, and through 

academic contacts and those who volunteered to join the study were incorporated in the study. The sample size 

was rather large which allowed the study to get a wide range of professional views and still be detailed enough to 

supply a qualitative analysis. 

 

One hundred and fifty English language teachers were involved in the research. Out of them, 75 were secondary 

school teachers who were the largest representation of the sample. Moreover, 40 respondents belonged to the 

public universities, and 35 respondents belonged to the private universities. 
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Figure 2: Distribution of Participants by Institution Type 

 

As shown in Figure 2, the teachers in secondary schools were 50 % of the participants, public universities 26.7%, and 

the 23.3% of the participants were in the private universities. This was spread so that both the secondary and the 

tertiary levels of English language teaching in Bangladesh were represented in the study. 

 

Table 1: Demographic Characteristics of Participants 

Variable Category Frequency Percentage 

Gender Male 68 45.3% 

Female 82 54.7% 

Teaching Experience 2–5 years 42 28.0% 

6–10 years 58 38.7% 

11–15 years 32 21.3% 

More than 15 years 18 12.0% 

Academic Qualification MA in English 92 61.3% 

MA in Applied Linguistics 38 25.3% 

Other related fields 20 13.4% 

Table 2 is a summary of the demographic profile of the participants, such as gender distribution, teaching 

experience, and academic qualifications. The respondents have a wide scope of professional experiences, and 

teaching careers, which enables the study to elicit different views on the norms of the English language and 

teaching methods. 

 

4.3 Data Collection Methods 

A structured questionnaire and semi-structured interview were used to gather quantitative and qualitative 

information about the perceptions of teachers and their teaching methods that refer to the Standard English and 

Global Englishes in English language teaching (ELT). The combination of data collection methods enabled the study 

to obtain more detailed descriptive data along with more profound reflections on the classroom experience of the 

teachers. 

26.70%

23.30%

50.00%

Public Universities

Private Universities

Secondary Schools
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Questionnaire Survey: The main source of data was a questionnaire that was given to all the 150 respondents in the 

form of a questionnaire. The questionnaire was sent online (Google Forms) and on the paper based on the 

availability of the participants. 162 questionnaires were sent out with one hundred and fifty replies being returned, 

which corresponded to 92.6% response rate.  

The questionnaire consisted of 24 items divided into three sections: 

1. Section A:  Background information of the participants. 

2. Section B: Teachers perceptions of Standard English and English varieties.  

3. Section C: In-classroom practices and exposure to Global Englishes. 

 

Table 2: Questionnaire Response Summary 

Description Number 

Questionnaires distributed 162 

Questionnaires returned 150 

Valid responses analyzed 150 

Response rate 92.6% 

 

The answers given in the questionnaires were quantitative data on the perceptions of the teachers concerning the 

English language norms, their attitude towards the various versions of the English language, and how much they 

accommodate global views in teaching.  

 

Semi-Structured Interviews: The data obtained through the questionnaire was supplemented with semi-structured 

interviews with 30 teachers who were chosen among 150 people in the initial sample. Of them, 10 respondents 

belonged to public universities, 8 respondents to private universities, 12 respondents to secondary school. This 

distribution meant that the data collected on the interview covered both secondary and tertiary level of English 

language teaching. The fact that teachers with varied institutional background were included in the research 

enabled the study to reflect various experiences and perspectives towards English language norms, classroom 

practices, and adopting Global Englishes in the ELT classrooms. 

 

Interviews took about 3040 minutes each. The interviews were carried out in person (18 interviews) and via Zoom or 

Google Meet (12 interviews) based on the availability and location of participants. 

 

All the interviews were recorded and transcribed to be studied with the consent of the participants. The interview 

guide contained 8 open-ended questions that dwelled upon the following areas: 

 

The knowledge of Standard English among teachers. 

 

 Global Englishes concepts awareness. 

 Variety of exposures to different English in the classroom. 

 Pedagogical approaches to teaching English. 

 Difficulties in changing instruction. 
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Table 3:Interview Data Collection Summary 

Item Number 

Total interview participants 30 

Face-to-face interviews 18 

Online interviews 12 

Average interview duration 35 minutes 

Total interview recordings 30 

 

The data obtained during 30 in-depth interviews of 150 teachers as well as the questionnaires offered general 

statistical information as well as specific qualitative interpretations. This qualitative and quantitative method of data 

collection enabled the study to focus on issues such as beliefs, experiences and pedagogical practices of teachers in 

Standard English and Global Englishes in the context of ELT in Bangladesh. 

 

5. Result 

5.1 Perceptions towards Standard English by Teachers 

The responses to the questions indicate that the Standard English is still the reference model in English teaching in 

Bangladesh. To a large extent, teachers have viewed the British and the American versions of the English language 

as the norms of classroom teaching, especially in grammar and pronunciation as well as in academic writing. 

 

To study the perceptions of teachers, the respondents were requested to provide the level of agreement on some 

statements concerning Standard English on a five-point Likert scale (1 = Strongly Disagree, 5 = Strongly Agree). 

 

Table 4: Teachers’ Perceptions of Standard English 

Statement Strongly 

Agree 

Agree Neutral Disagree Strongly 

Disagree 

Standard English should be the 

primary model in ELT classrooms 

46 (30.7%) 50 

(33.3%) 

22 

(14.7%) 

20 (13.3%) 12 (8.0%) 

Students should aim to speak like 

native English speakers 

38 (25.3%) 45 

(30.0%) 

28 

(18.7%) 

26 (17.3%) 13 (8.7%) 

Teaching Standard English 

improves students’ academic 

success 

52 (34.7%) 54 

(36.0%) 

20 

(13.3%) 

15 (10.0%) 9 (6.0%) 

Standard English is necessary for 

international communication 

41 (27.3%) 49 

(32.7%) 

30 

(20.0%) 

20 (13.3%) 10 (6.7%) 
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As the findings reveal, 64 percent of teachers strongly agreed or agreed to the idea that Standard English must be 

left as the major model in ELT classes, which means that there is an overwhelming desire to use standardized 

language norms. On the same note, 70.7 percent of the respondents affirmed that teaching Standard English 

correlates to the academic success of students and this means that standard language forms remain relevant in 

learning institutions. But there was a greater diversity in the views of teachers about native-speaker pronunciation 

as an objective of student speech. Although 55.3% of the people have affirmed their belief that a student should 

strive to sound like the native speakers, a significant percentage of teachers either opposed the ideas or stated that 

they are neutral. This is an indication that there are teachers who are aware of the difficulties and constraints 

involved in imposing native-speaker standard in multilingual settings. 

The results imply that despite the fact that Standard English still takes a leading role in the classroom, teachers are 

now doubting the degree to which the native-speaker models are to dominate English language teaching. These 

impressions give significant clues on how teachers juggle between traditional language standards and new attitudes 

toward the English language as a world lingo. 

 

5.2 Consciousness of Global Englishes 

Results of the questionnaire show that there is a moderate level of awareness of Global Englishes among the 

teachers who participated in the survey. The participants were requested to give the measure of their knowledge on 

the concept of Global Englishes or World Englishes. The answers indicate that educators have different levels of 

knowledge regarding the concept with some strongly familiar with the concept and others having no previous 

knowledge. These results indicate that despite the fact that it is slowly becoming a conversation in the pedagogy of 

education, many teachers are yet to grasp the concept of Global Englishes as a theoretical framework of English 

language teaching. 

 

 
Figure 3: Teachers’ Awareness of Global Englishes 

 

In Figure 3, the distribution of the teachers in terms of their level of familiarity with the concept of Global Englishes 

is shown. The statistics reveal that different degrees of awareness are present among the teachers and that some 

respondents have good knowledge on the concept whereas others have small or no knowledge. The table gives the 

mathematical foundation of the graphical presentation that exists in the following figure. 

 

5.3 Exposure and Classroom Practices to Variants of English 

The questionnaire also focused on how far the teachers apply the various forms of English in the classroom. The 

findings point to the fact that exposure to various accents and varieties of English in classroom teaching is 
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moderate but with a slow but steady rise among the English language teachers in Bangladesh. Although most 

teachers still use Standard English as a main model of instruction, a new trend is observed, where teachers start to 

introduce the examples of other English accents and other contexts of communication across the globe in their 

teaching courses. 

 

The teachers indicated that they used different strategies to expose the students to the diversity in the English 

language, such as listening materials in multimedia, online videos, discussing international communication. 

Nonetheless, a large number of the participants mentioned that the standards of specific curriculum and the system 

of exams continue to focus on Standard English norms, especially in grammar and writing classes. Consequently, 

the teachers tend to strike a balance between the conventional language norms and little exposure to other forms 

of the English language during classroom events. 

 

Table 5: Teachers’ Classroom Exposure to Different English Varieties 

Classroom Practice Frequency Percentage 

Regularly introduce different English accents 28 18.7% 

Occasionally introduce different English varieties 69 46.0% 

Rarely include different English varieties 34 22.7% 

Do not include different English varieties 19 12.6% 

Total 150 100% 

 

Table 5 depicts the frequency of classroom practices of the teachers concerning exposure to various varieties of the 

English language. The statistics show that though some teachers habitually use different accents and varieties of 

English, most are likely to use them, on the rare occasions. A lesser number of teachers either seldom or never use 

such exposure in their teaching process. These findings indicate that even though there is the growing awareness of 

the diversity of English language, there is still a little integration of Global Englishes in the classroom instruction. 

 

5.4 The Pedagogical Decision-Making of Teachers 

The paper also analyzed how teachers are exercising agency when it comes to making pedagogical choices 

concerning English language teaching. The capability of teachers to make interpretations of curriculum instructions, 

choice of teaching content, and altering instructional behavior in response to classroom demands is known as 

teacher agency. The results indicate that although most teachers have a certain level of autonomy in teaching 

activities, the choice of pedagogy is frequently determined by school policies, curriculum and examination 

standards. 

According to many of the participants, they moderately have the flexibility to select teaching resources and 

teaching strategies especially when it comes to speaking and listening activities. And yet teachers also reported that 

the focus on standardized tests and formal writing proficiency tends to restrict their capacity to give full attention to 

the different varieties of English in classroom teaching. Consequently, educators often strive to reconcile curriculum 

demands and new pedagogical strategies that mirror the use of English in the world. 
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                                  Figure 4: Teachers’ Level of Agency in Pedagogical Decision-Making 

 

Figure 4 gives the perception of the teachers on their degree of autonomy in making pedagogical decisions. 

According to the results, most of the participants have moderate levels of agency, which enables them to modify 

some teaching materials and activities. Nonetheless, a significant percentage of the teachers stated that they had a 

restricted amount of autonomy because of curriculum demands and test pressures. These results indicate that 

although teachers are somewhat free in the classroom practices, institutional structures still cause them to be 

limited in their capacity to implement innovative classroom practices like Global Englishes in teaching English. 

 

5.5 Pedagogical Uptake Insights of Interview 

The results of the interview give a better understanding of how the teachers translate their beliefs to the classroom 

practice. Most participants demonstrated their favorable attitude to the exposure of students to the various forms 

of English and recognized the necessity of training the learners to communicate in the global environment. Some of 

the teachers said that they sometimes use different accents of the English language and example of international 

communication by way of listening activities, multimedia materials, and discussions on the use of the language all 

over the world. Nonetheless, the respondents also mentioned that the choice of pedagogical practice is frequently 

affected by curriculum demands and assessment systems, which are still focused on the norms of Standard English, 

especially in teaching grammar and writing. Therefore, a majority of teachers practice a middle way system, 

whereby Standard English is the main system of instruction and exposure to other forms of English is brought up in 

the form of additional activities. These results indicate that despite the slow nature of the emergence of 

pedagogical uptake of Global Englishes in the Bangladeshi ELT classrooms, their application is highly contingent on 

teacher professional agency and the institutional limitation. 

 

6. Discussion 

6.1 The further prevalence of Standard English in ELT 

The results reveal that Standard English is still in operation as the main model of instruction in English language 

teaching in Bangladesh. To a great extent, the teachers view British or American English as the right standard of 

academic communication, formal writing, and academic success in exams. This understanding indicates the long-

standing role of the conventional ELT practices in the education system whereby grammar correctness, standardized 

speech and the observance of the laid down language norms are both promoted in the school curricula and the 
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assessment system. Consequently, educators in most cases favor Standard English in the learning environment 

especially when training students towards examinations and academic challenges. 

 

6.2 Increasing popularity of the English language worldwide 

Although still focusing on Standard English, the findings also indicate that more and more teachers are becoming 

aware in terms of the global nature of English. Due to the rapid development of online communication, distance 

education and media, learners are now conveniently exposed to numerous forms and versions of accents of the 

English language. Numerous educators acknowledge the fact that English is often employed as a common language 

among the representatives of various languages and cultures. As a result, there are teachers who think that learners 

ought to be taught to acquire skills of perceiving different English accents and communication patterns so as to be 

able to engage in international settings. 

 

6.3 Teacher agency role in classroom practices 

The results also indicate the significance of teacher agency in the process of defining classroom practices. It was 

found out that most teachers claimed to make efforts to provide various accents and foreign examples of English 

communication in terms of listening, multimedia, and a classroom talk. As an illustration, in certain cases, teachers 

play international news programs, educational videos on the internet, and taped discussions with speakers of other 

nations to expose the students to diverse forms of English. Such practices show that educators are engaged in 

bargaining between the traditional language norms and the new outlooks focusing on the English language as a 

global one. 

 

6.4 Pedagogical barriers to institutional change 

The structural and institutional limitations that hinder the implementation of Global Englishes perspectives by 

teachers in classrooms have not been addressed fully. The guidelines on curriculum, examination systems and 

teaching materials in use usually still focus on the Standard English especially in grammar, vocabulary and written 

communication. As the situation with the academic performance of students is mostly assessed using standardized 

examinations, the teacher might be compelled to pay attention to the forms of English that meet the requirements 

of the assessment. Consequently, despite the potentially held personal beliefs about the significance of linguistic 

diversity, the teachers tend to carry on with their classroom practices that are in line with the conventional 

requirements. 

 

6.5 A transition phase in the English language teaching 

The results indicate that English language teaching in Bangladesh is going through a slow process. Although 

institutional practices in the English language are still dominated by Standard English, there is an increasing trend to 

recognize the global nature of the English language and the requirement to equip students with multilingual and 

multicultural communication skills. Teacher agency, curriculum development and overall changes in education 

policy will therefore have to interrelate in terms of the effective inclusion of Global Englishes perspectives in ELT. 

Increased teacher training programs, revision of teaching resources and more adaptable pedagogies could be 

useful in facilitating this shift and encouraging a more inclusive perception of English language use in the 

classroom. 

 

7. Conclusion 

This paper has analyzed the extent to which English language teachers in Bangladesh view the domination of 

Standard English and the ways teachers integrate the views of Global Englishes in their teaching activities. The 

results indicate that in majority of the ELT classrooms Standard English has remained the major instructional model. 

But instructors are increasingly appreciating the need of introducing students to different varieties of English so that 

they become ready to communicate on a globalized basis. The introduction of Global Englishes in classroom 

teaching is still limited despite the willingness of the teachers to open up the world perspective in the teaching 

classroom, the problem is the limited nature of the curriculum, examination systems and institutional demands. The 

teacher agency is one of the critical mediation factors that enable the educators to adjust the teaching practices 

within the framework of the existing educational frameworks. The analysis indicates that the appreciation of English 
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as a global and heterogeneous language is slowly coming into the Bangladeshi ELT arena. Nevertheless, more 

institutional and pedagogical transformations are required to facilitate effective implementation of Global Englishes 

in English language teaching. Increasing teacher education programs, changing curriculum instructions, and 

including different versions of the English language in learning resources could be a useful step to make such a 

transition and involve the learners in a more effective process of mastering communication in foreign nations. 

 

8. Recommendations 

On the basis of the study findings, there are a number of recommendations that can be suggested to facilitate the 

successful adoption of Global Englishes approaches in teaching English languages in Bangladesh. 

 

First, the teacher education and professional development programs must comprise the training on Global 

Englishes and the linguistic diversity. Offering the teachers theoretical knowledge and practical strategies regarding 

the varieties of English worldwide may contribute to their awareness and confidence in using different forms of 

English in classroom teaching. 

 

Second, to make English language education and teaching programs and materials more globally oriented, the 

curriculum developers and policymakers are to be taken into consideration. To achieve that, it may be wise to 

provide students with an example of various English accents, communication situations, and the use of the English 

language in an international context. 

 

Third, assessment systems ought to focus more on communicative competence and intelligibility as opposed to the 

environment based on native-speaker norms. These changes would enable teachers to be flexible in their 

approaches to bring about different varieties of the English language and communicative practices within the 

classroom. 

 

Lastly, the future research must examine the perception that students have about the various variety of the English 

language, and how international views of the English language, of Global Englishes, affect the learning results. 

Additional research at higher levels of education and institutions can shed more light on how the teaching of 

English language can be more and more responsive to the linguistic realities of international communication. 
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